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RHODE ISLAND CHARTER SCHOOL ANNUAL REPORT 
 
 
CHARTER SCHOOL INFORMATION 

 
Charter School Name:  Academy for Career Exploration (ACE) formerly Textron Chamber of 
Commerce Charter School (TCCA) 
 
Contact person name:  Dr. Lawrence E. DeSalvatore, Jr., Ph.D., CEO/Head of School 
 
Mailing Address:  130 Broadway 
City/State/Zip:  Providence, RI 02903 

 
Email:  ldesalvatore@aceprovidence.com 
Telephone:  401-456-1738 

Fax:  401-521-0653 
Website: www.aceprovidence.com 
 

 
 
 
 

 
 

  

Head of School  Date 

 

N/A  N/A 

Head of School  Date 

 

 

 

 

SUBMISSION DEADLINE: November 29th 

 

All schools submit one (1) PDF via email to bryant.jones@ride.ri.gov. Schools in their renewal year 
submit four (4) additional unbound hard copies via regular mail. 
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SCHOOL DESCRIPTION 

 
The Academy for Career Exploration (ACE) is an in-district charter school serving approximately 
225 Providence School District students, grades 9-12, founded in September 1997 and operating 
continuously for the past 14 years.  The end-date of the current charter term is June 30, 2013.  
ACE operates at capacity and has a waiting list of students who have expressed interest in 
enrolling. 
 

MISSION STATEMENT 

 
The Academy for Career Exploration (ACE) inspires students to achieve their greatest potential 
by providing a supportive, customized learning experience that is the foundation for career and 
life goals. In fulfilling ACE’s mission, the school provides: the same rigorous academic curriculum 
for all students; the resources to pursue academic excellence; and the support for exploring 
appropriate post-secondary education, training and career opportunities.  ACE graduates will be 
prepared to become productive citizens who are able to reason and make sound decisions 
about their development, vocational choices and family life.   
 

STANDARD 2: IS THE SCHOOL PROVIDING THE APPROPRIATE CONDITIONS FOR 
SUCCESS? 

 

Sub-Standard 2.1: Does the school’s leadership lead the focus on student learning and 
continuous improvement? 
 
BOARD   
 
1. Complete the chart below.  
 

Board Information 

Board members by 
name 
 
 

Position on 
board 
 

Date 
term 
began 

Date term 
ends 

Affiliation (parent; teacher, 
etc.) 

Paul Racicot President 1/14/09 11/13/12 Community 

Jack R. Curran Vice Chair 6/14/10 11/15/11 Community 

Alan Neville Member 1/11/11 11/13/12 Community 

Kathleen C. Taddei Member 11/18/08 11/15/11 Community 

Mark Andrade Member 11/16/10 11/13/12 Teacher 

Nicolette Ciano Member 11/16/10 11/15/11 Teacher/Healthcare & 
Science Career Pathway 
Coordinator 

Spencer Foote Member 3/16/10 11/15/11 Teacher 



 

 3 

Michael Jarrett Member 11/17/09 11/15/11 Teacher 

Michael Shepard Member 11/17/09 11/15/11 Dean of Students 

Kristin Smilevski Member 11/16/10 11/12/13 Guidance Counselor 

Renee Baskerville Member 11/17/09 11/15/11 Parent 

Rochelle Butler Member 11/16/10 11/12/13 Parent 

Dinka Carreras Member 11/16/10 11/15/11 Parent 

Lawrence E. 
DeSalvatore, Jr. 

Ex Officio 9/26/05 NA CEO/Head of School 

2. Provide brief, 3 – 5 sentence descriptions of each board member detailing their 
background and the expertise they bring to the board.  

Paul Racicot, Chairman of the ACE Board. Vice President of Operations, Lake Side Pools; 
President, Professional Training and Consulting Services.  Previously Senior Supervisor of 
Marketing Operations/Financial Services for Putnam Investments.  A graduate of Johnson and 
Wales University and Rhode Island College, Paul brings many resources to the school, not the 
least of which is his enthusiasm for the school’s mission and his expertise in marketing and 
management. Owner/operator of Professional Distinction. 

Jack R. Curran, Vice Chair.  Vice President, Mergers and Acquisitions, Tax and General Tax 
Council, Textron, Inc. Oversees and manages Textron’s business development activities, 
including mergers, acquisitions and strategic partnerships, as well as Textron’s worldwide tax 
function.    

Alan Neville, Board Member.  Director of Development, Gateway Health.  Formerly Director of 
Development for Textron Chamber of Commerce Academy (TCCA) Charter School, Director of 
Communications at United Way of Rhode Island, VP, Marketing & Development at Crossroads 
Rhode Island and senior vice president, community segment Fleet National Bank. Mr. Neville 
brings expertise in fund-raising, marketing and communications to the Board skill set. 

Kathleen C. Taddei, Board Member. Private practice attorney; former Vice President, Wells 
Fargo Bank, NA.  She is a member of both the Rhode Island Bar Association and the Connecticut 
Bar Association, and has served on the Providence College Corporation, Board of Trustees, and 
the President’s Council. 

Faculty/Staff (under the revised by-laws just approved by the Board of Regents, two new 
faculty representatives will be elected to begin serving in January.) 

Mark Andrade, Board Member.  Special Education/Computer Technology Teacher, ACE.  An 
educator for 15 years and a teacher at TCCA/ACE since 1997.  Mr. Andrade serves as ACE’s 
Safety Officer, often conducts afterschool programs offering academic support, and provides 
technical support in implementing the newest technology in the classrooms. 

Nicolette Ciano, RN, Board Member.  Healthcare & Science Career Pathway Coordinator, ACE.  
Has spent 24 years as Certified School Nurse Teacher in various public school systems, 17 in the 
Providence Public School System.  Founded and operated a part-time private practice, Directions 
in Healing and Lymphedema Services, utilizing a variety of manual therapy modalities to treat 
both chronic and acute pain, specializing in serving patients with breast cancer. 



 

 4 

Spencer Foote, Board Member.  Mathematics and English Teacher, ACE.  A TCCA/ACE teacher 
for the past 11 years.  Provides students with unique opportunities to explore the subject 
matter in both disciplines. 

Michael Jarrett, Board Member.  History Teacher, ACE.  A veteran educator, with 18 years of 
teaching experience, and a member of the TCCA/ACE faculty since 1995.  Also serves as 
Yearbook coordinator and monitors several after-school activities.  He also is the elected 
representative from ACE to the Providence Teacher’s Union. 

Michael Shepard, Board Member.  Dean of Students, ACE. In addition to his professional 
credentials and long tenure in his roles as dean, Mr. Shepard’s active involvement with many 
community organizations provides significant opportunities for ACE students.  These include the 
Nickerson Community Center, Urban League of Rhode Island, Center for Non-Violence, Johnson 
& Wales Alumni Association and faith-based organizations. 

Kristin Smilevski, Board Member.  Guidance Counselor, ACE.  Provides guidance services for 
grades 9-12, coordinates standardized testing across the school, provides assistance with 
postsecondary applications and financial aid forms, and advises on issues related to student 
achievement and behavior.   She brings the experience of 21 years in education to ACE. 

Parents (under the revised by-laws just approved by the Board of Regents, two new parent 
representatives will be elected to begin serving in January.) 

Renee Baskerville, Board Member. Member of the Parent’s Association, parent of Victor, Class 
of 2012, and volunteer manager of the ACE’s school store three days a week during the school 
year. 

Rochelle Butler, Board Member.  Treasurer, Parents Association, Immediate Past President, 
Parents Association.  Parent of two ACE graduates, and parent of Jacob, Class of 2014.  A 
teacher’s aide in the Providence Public School system, she has served on the School’s Board for 
a number of years in non-continuous terms.  

Dinka Carreras, Board Member.  Assistant to the Head of School, Michael Obel-Omia, Paul 
Cuffee Charter School Providence; member of ACE Parents Association, and parent of Jasmin 
Morillo, Class of 2013. 

 Ex Officio Members (non-voting) 

Lawrence E. DeSalvatore, Jr. PhD.  CEO/Head of School.  Has held current position since 2005, 
and brings over 10 years of teaching and supervisory expertise to ACE.   
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Complete the chart below. 

Board Meetings  (9/10 through 10/11) 

# of 
regular 
board 

meetings 
 (9/10 through 

10/11) 

# of emergency 
board meetings 

(9/10 through 10/11) 

   6 5 

Date of 
Meeting 

Agenda  Minutes  

9/27/10 http://www.chamberschool.
com/documents/TCCAAgend
a09.27.10.pdf 

http://www.chamberschool.com/documents/TCCAMinute
sofBoardMeetingSeptember272010.pdf  

11/3/10 http://www.chamberschool.
com/documents/BoardAgen
da110310.pdf  

http://www.chamberschool.com/documents/TCCAMi
nutesofSpecialBoardMeetingNovember32010.pdf  

11/18/10 http://www.chamberschool.
com/documents/TCCAAgend
a111810.pdf  

http://www.chamberschool.com/documents/TCCAMi
nutesofBoardMeetingNovember182010.pdf  

12/20/10 http://www.chamberschool.
com/documents/TCCA-
BoardMeeting-Agenda12-
20-10R0358669.pdf  

http://www.chamberschool.com/docum
ents/TCCAMinutesofEmergencyBoardMe
etingDecember202010.pdf  

1/11/11 http://www.chamberschool.
com/documents/TCCAAgend
a01.11.11.pdf  

http://www.chamberschool.com/documents/TCCAAg
enda01.11.11.pdf  

1/25/11 http://www.chamberschool.
com/documents/TCCAAgend
a012511.pdf  

http://www.aceprovidence.com/documents/TCCA-
MeetingMinutesofJan252011.pdf  

3/15/11 http://www.chamberschool.
com/documents/BoardAgen
da03.15.11.pdf  

http://www.aceprovidence.com/documents/TCCA-
MeetingMinutesofMarch152011.pdf  

5/10/11 http://www.chamberschool.
com/documents/BoardAgen
da05.10.11.pdf  

http://www.aceprovidence.com/documents/TCCA-
MeetingMinutesofMay102011.pdf  

6/21/11 http://www.chamberschool.
com/documents/BoardAgen
da06.21.11.pdf  

http://www.aceprovidence.com/documents/TCCA-
MeetingMinutesofMay102011.pdf  

8/23/11 http://www.chamberschool.
com/documents/BoardAgen
da08.23.11.pdf  

http://www.aceprovidence.com/documents/TCCA-
MeetingMinutesofAugust232011.pdf  

10/11/11 http://www.chamberschool.
com/documents/BoardAgen
da10.11.11.pdf  

http://www.aceprovidence.com/documents/BoardM
eetingMinutesOct102011.pdf  

3. Briefly describe the board’s evaluation process for the school leader(s). In your response, 
be sure to include participants in the evaluation process and dates of completion for the 
most recent and next evaluations.  
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The evaluation of the CEO/Head of School begins with a self-evaluation that is submitted 
and reviewed by the Chair and Vice Chair of the Board.   Those self ratings are discussed 
point by point and a common agreement on the rating of each area is reached by the group. 
The most recent evaluation was conducted in 2009, and the next formal evaluation is 
scheduled for November 2011. 

4. Summarize actions taken during the past year by the board to monitor student academic 
achievement in the school.   
 
The Board is presented with results of NECAP testing during its regular Board meetings.  The 
results of reading, writing and mathematics are presented at the Board’s March meeting 
and the results of science testing are presented in November.  The Board receives the 
results for the school, and those results are compared to both state-wide and district 
performances.  In addition, the scores are presented as compared with similar demographic 
indicators.  The Board is also apprised on a regular basis of attendance rates and the rates of 
attrition, persistence, graduation and employment and postsecondary education and 
training placements. 
 

5. Briefly describe how the board supports implementation of the mission of the school.  
 
Beginning in summer 2010, the Board members actively engaged in the development of the 
school’s first strategic plan. The planning process concluded with adoption of the strategic 
plan at a special meeting of the Board on January 25, 2011. In addition, the Board provides 
oversight of all fiscal matters, participates in and approves the final budget, and engages in 
fund-raising activities to support enhancement activities focused on the mission. 
 

6. Briefly describe the timeline for the annual budgeting process, including:   

¶ who is involved in the budget development 

¶ how allocation decisions are made 

¶ the timeline for completion and approval of the annual budget, including 
month of final vote.  

 
The budget process begins in February of each year with the goal of adopting a budget at 
the regularly scheduled May meeting of the Board.  For the current fiscal year the process 
was slowed by efforts to align the budgeting process to the state’s uniform chart of 
accounts (UCOA) for public school districts and by a delay at the state level in providing 
preliminary revenue figures to schools. During the budgeting process, the CEO/Head of 
School receives input on priorities and needs for the coming year from faculty, staff and 
board members, paying particular attention to considerations related to curriculum and 
enrollment. The CEO/Head of School, in close consultation with the school’s accountant, 
prepares a draft budget for discussion by the Board.  The full Board approves the budget in 
May for the coming school year. 
 
This year’s budget process was influenced by the adoption of the district’s requirement for 
the adoption of UCOA system, and which ACE adopted to facilitate functionality.  The final 
vote on the SY 11-12 took place on August 23, 2011, at a special meeting of the Board. 
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7. Describe the means by which the board is kept informed of the school’s financial status 
throughout the year and who is responsible for preparing and presenting this information.  
 
The Board receives quarterly financial reports prepared by the school’s accountant, in 
consultation with the CEO/Head of School. 
 

8. Describe the means by which the board is kept informed of the school’s academic status 
throughout the year and who is responsible for preparing and presenting this information. 

 
The CEO/Head of School creates PowerPoint presentations summarizing the results of 
NECAP standardized tests at scheduled ACE Board meetings subsequent to the public 
release of results.  The results are presented for the school, and compared to both state-
wide and district performances.  The CEO/Head of School also uses Board meetings to 
apprise members of the school’s No Child Left Behind (NCLB) status. 
 

SCHOOL LEADER(S) 
 
1. Complete the chart below regarding school leader(s) (i.e., Executive Director, Director of 

Operations, etc.). If school leadership has changed for the 2011-12 school year, include the 
name and tenure of the 2010-2011 leader(s). 

 

Name: School leader(s) Title Dates of tenure in school 

Lawrence E. DeSalvatore CEO/Head of School 2005-present 

Michael Shepard Dean of Students 1999-present (one year gap) 

Rochelle Baker Dean of Students 1994-present 

Kristin Smilevski Guidance Counselor 1990-present 

Denise Burke English Teacher/Internship 
Coordinator/Literacy Coach 

2009-present 

Nicolette Ciano Coordinator, Healthcare & 
Science Career Pathway 

September 2010-present 

Jane Bernardino Coordinator, Hospitality & 
Business Management 
Pathway 

September 2010-present 

Al Speaks Employment Coordinator January 2009-present 

 
 
2. Briefly describe each school leader’s role in implementing the mission. 

CEO/Head of School 
ü Successfully planned and initiated two Career Pathways, Healthcare & Science 

and Hospitality & Business Management.  At the end of the first year, six 
students in the Healthcare & Science Pathway received their Certified Nursing 
Assistant Certificates together with their high school diplomsa. Central to the 
creation of the pathways was the ability to recruit and hire two highly qualified 
and experienced professionals to lead each pathway.  In addition, Perkins 
funding was secured for each of two years to support the pathways, and a grant 
from the Rhode Island Foundation for $50,000 was secured to support the 
Healthcare & Science Pathway. 
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ü In recognition of the challenges facing students as they make their transition for 
middle to high school, led the launch of new Freshman Academy for SY 2012. 

ü As dictated by the Strategic Plan, led the Board in the review and rewriting of 
the bylaws that will change the configuration of the board to broaden the base 
of community support and involvement.  Bylaw changes approved at the 
November meeting of the Board of Regents. 

ü  Contracted with East Bay Educational Collaborative in SY2011 to provide 42 
days of coaching and instructional support to teachers in literacy, math, and 
science.   

ü Worked collaboratively with the senior leadership of Textron Inc. and the 
Providence Chamber of Commerce to make a smooth and seamless transition 
during the name change process. 

ü Created and fill the school’s first director of development position in the fall of 
2010. 

ü Actively participated in the writing of a new job description for prospective 
Board members and, with members of the Board, actively recruited new 
members, resulting in at least three members of the community in agreeing to 
serve on the board. 

ü Led the Board to adopt the more rigorous NECAP testing standards as a 
graduation requirement for Classes of 2012 and 2013 (that won’t be 
implemented by the state until Class of 2014).  

ü Revised the curriculum of the ACE Math/Science Camp, a 33-hour, three-week 
August program for students entering the tenth, eleventh, and twelfth grades, 
to include materials designed better to improve math/science test scores. 

Deans of Students 
ü Both deans address non-academic student and or family issues that could 

negatively impact a student’s academic success and secure the appropriate 
school or community resources to ensure proper support. 

ü Both deans oversee and manage student discipline system in manner that 
helps foster student success and a respectful and safe school environment. 

ü Both deans advise two classes on a rotating basis, beginning with incoming 
freshmen and staying with the class through graduation, enhancing the 
probability of being able to provide appropriate support for all four years. 
Dean Shepard, Advisor to the Classes of 2013 and 2015 and Attendance 
Officer. 
ü Oversees afterschool tutoring program and homework assistance 

program, and after-school and Saturday enrichment activities that 
contribute to overall health and success of each student. 

ü Provides specific pro-social enrichment program for 30 plus young men, 
three (3 )hours weekly during the school year, beginning in October. 

ü Played leading role in creation and implementation of Freshman 
Academy in response to data suggesting a higher incidence of academic 
underperformance on the part of freshman and challenges in making 
the transition from middle to high school. 

ü Provides oversight and direction to the required community services 
and student employment programs. 

Dean Baker, Advisor to the Classes of 2012 and 2014, and Dean of 
Admissions. 
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ü Provides pro-social enrichment program for 25 plus young women, 
three (3) hours weekly during the school year, beginning in October. 

 Guidance Counselor  
ü Provides postsecondary education and career counseling for students.  
ü arranges for college admissions officers to visit school; schedules field 

trips. 
ü keeps records on students’ progress toward meeting graduation 

requirements and provides that information to students and parents. 
ü Oversees implementation of Individual Learning Plans for all students. 

 ELA teacher, Internship Coordinator, and Literacy Coach 
ü Coaches colleagues to enhance the infusion of literacy skills across the 

curriculum by modeling appropriate and effective instructional practice; 
observing teachers and offering feedback; and working with colleagues 
to design lessons, units and assessments. 

ü Leads the Freshman Academy academic component 
ü Leads student through a year-long internship experience that exposes 

them to aspects identified by the individual students as possible careers 
and oversees the placement of students in internship sites, organizes 
the internship exhibition evaluation/capstone experience for seniors. 

 Healthcare & Science Career Pathway Coordinator 
ü In collaboration with CEO/Head of School, developed the curriculum for 

the school’s first career pathway; assisted in securing funding and 
community partnerships for the implementation of the pathway; 
provided oversight for the first cohort of students seeking a CNA during 
their senior year; managed an eight- week summer program in 
collaboration with several community partners that led to CNA 
certificates for an additional 8 students; and assisted in coordination of 
the integration of healthcare and science across the curriculum. 

 Hospitality & Business Management Career Pathway Coordinator 
ü In collaboration with CEO/Head of School, developed curriculum for 

school’s second career pathway; assisted in securing funding and 
community partnerships necessary for implementation of pathway; 
received certification as a Hospitality Educator-American Hotel 
Lodging/Management Association Education Foundation; assisted in 
coordination of the integration of hospitality and business management 
concepts and vocabulary across the curriculum. 

 Employment Coordinator 
ü Provides work readiness instruction to sophomore students and works 

with eligible juniors and seniors to secure and maintain appropriate 
employment.  Provides ongoing employment coaching and 
troubleshooting and builds relationships with the community to expand 
the employment program.  For the Class of 2011, 31 of the 33 students 
eligible for employment had positions. Twenty-nine of the 31 students 
employed worked for the entire year.  For the Class of 2012, 31 of the 
42 students eligible for employment had positions; 26 of those positions 
were/are for six months or more. 

 



 

 10 

3. Briefly describe each school leader’s role in curriculum development, implementation, 
review, and revision.  

CEO/Head of School 
ü Works with teachers and with East Bay Education Collaborative to develop 

and refine curriculum to ensure alignment with state standards. 
ü Conducts regular classroom walk-throughs to monitor implementation of 

curriculum. 
ü Reviews course syllabi, mid-term exams and final exams annually. 
ü Meets with academic departments to solicit input on curricular changes.  

 
4. Briefly describe each school leader’s role in developing, implementing, and evaluating the 
school’s plan for improvement. 

ü CEO works with School Improvement Team, which meets biweekly, and with 
whole group faculty to develop a school improvement plan, revisited 
annually. Primary activity this year includes updating and monitoring of 
school improvement plan and the function of the school’s data team for 
purposes of improving the school or student educational outcomes. The 
development of a new plan is in process for SY2012-2013 to replace the 
current three (3) year plan.   

 
5. Briefly describe each school leader’s role in developing, implementing, and evaluating the 
school’s assessment system. 

 
CEO/Head of School 
ü Leads faculty discussions annually resulting in joint staff decisions regarding 

parameters for assessment policies (e.g., expectations for scope and format of 
midterm and final exams). 

ü Oversees efforts undertaken in Fall 2011 to map major products and products 
across subjects and grades and to align written components of products and 
projects to GSE and/or common core writing genres. 

           ELA Teacher/Internship Coordinator 
ü Leads ninth grade teachers in effort to align products and projects to common 

core writing genres. 
ü Works with selected staff as literacy coach; efforts including helping those 

teachers improve or enhance their classroom assessments. 
 

6. Briefly describe the process for evaluating teachers and staff, who conducts those 
evaluations, and the role of evaluations in decision-making in the school. 
All evaluations are conducted by CEO/Head of School in accordance with the evaluation 
system adopted by PPSD and the Providence Teachers’ Union in the most recent collective 
bargaining agreement.  In SY 2011 the process in place was one in which tenured teachers 
were evaluated every five years and untenured teachers every year. The basis for evaluation 
is observation of classroom instruction:  tenured teachers are observed once in their 
evaluation year; non-tenured teachers are observed twice each year.  Observations are for a 
full class period.  Overall, teachers are evaluated on their performance on five dimensions: 
Knowledge of Schools; Knowledge of Subject(s); Knowledge of Pedagogy; Learning 
Environment; and Learning Communities. 
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NOTE:  For SY2012 the school, like the PPSD, is in the process of implementing a new, more 
rigorous evaluation system designed by the Rhode Island Federation of Teachers. 
 

7. Briefly describe each school leader’s role in determining the use of common planning time 
and professional development. Provide information on how the school evaluates the 
effectiveness of common planning time and professional development. 

CEO/Head of School 
ü Teachers are given latitude to suggest professional development activities for 

themselves either collectively or individually.  The CEO/Head of School reviews 
for approval professional development requests originating with teachers. 

ü Develops professional development and common planning time opportunities in 
response to staff needs as articulated in staff meetings, conversations, 
proposals made through SIT, and in response to needs identified by the Head of 
School. 

ü The school has not established formal mechanisms for evaluating the 
effectiveness of common planning time and professional development. More 
informally, the Head of School receives regular feedback from staff about their 
perceptions of the effectiveness or usefulness of PD and CPT opportunities. 

 
8. Briefly describe each school leader’s role in building a school environment that is 

conducive to learning, including his/her role in behavior management in the school. 
ü CEO/Head of School 

¶ Plays lead role in drafting student handbook each year. 

¶ Plays lead role in presentation to staff suggestions for changes in student conduct 
policies. 

¶ Addresses students by grade three (3) to four (4) times a year with regard to school 
policies and maintaining a respectful learning environment. 

¶ Moderates and addresses quarterly honor roll assembly. 

¶ Oversees all staff; monitors staff and implementation of policy and procedures; 
conducts monthly staff meetings; publishes a weekly memo with regard to current 
issues and concerns. 

¶ Supervises deans of students, to whom he delegates student behavioral 
management responsibilities. 

ü The Deans of Students 

¶ Responsible for implementing and enforcing behavioral code to ensure a 
safe and stress-free learning environment.  

¶ Responsible for addressing social-emotional and other family issues that 
impact student success.  

¶ Act as equity officers, leading individual and group discussions centered 
around issues of harassment and bullying, and other key issues affecting 
and influencing student behavior.  While all members of the school 
community participate in behavior management, the Deans are the primary 
liaisons among the students, CEO and parents regarding discipline issues. 

Michael Shepard—oversees tutorial program for school and freshman 
Saturday seminar. 

ü ELA teacher and Internship Coordinator 
Teacher-leader for Freshman Academy 
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ü Guidance Counselor 
Promotes and oversees efforts of students to plan their futures, including post-
secondary education and training options. 

9. Briefly describe each school leader’s role in fiscal oversight. 
ü CEO/Head of School responsible for creating with school accountant, an annual 

budget; responsible for monitoring expenditures against the budget; responsible for 
approving all PO and reimbursement requests and payroll functions. 

ü  Dean Baker serves as the in-school business manager, facilitating the payment of 
bills, monitoring payroll and serving as key liaison on a day-to-day basis between the 
school and the school’s accounting firm.  In addition, Dean Baker is responsible for 
the oversight of maintenance of the facilities, supervision of the custodial staff, 
monitoring fiscal transactions related to grants and contracts received by the 
school, and oversees all banking functions. 

ü The Board provides ultimate fiscal oversight through the review of the budget at 
each meeting and through the budget approval process annually. 

Sub-Standard 2.2: Does the school offer guaranteed and viable curricula? 
 

1. Briefly summarize the curriculum of the school in the core content areas (math, ELA, social 
studies, and science), including information on textbooks used, assessments, expectations 
for grading, mission-specific components, and curriculum maps, lesson plans, instructional 
strategies, unit plans, or other documents developed by the school. 

The following curriculum was adopted for the 2011-2012 school year. The standard course 
sequences are listed by level and grade. Individual students may have a variation of the 
standard curriculum to accommodate individual needs and previous educational experience. 
The curriculum at Academy for Career Exploration Charter School is designed to develop and 
reinforce students' skills in reading, writing, mathematics and critical thinking. 

 
Year One (Grade 9) 

¶ ELA 1 

¶ Algebra 1 

¶ World History 

¶ Physics 

¶ Literary Arts 

¶ Physical Education/Health 
 
 
Year Two (Grade 10) 

¶ ELA 2 

¶ Geometry 

¶ U.S. History 

¶ Chemistry 

¶ Foreign Language 

¶ Introduction to Computers 
 
 

 
Year Three (Grade 11) 

¶ ELA 3 

¶ Algebra  2 

¶ Biology 

¶ Healthcare & Science 1 or 
Hospitality & Business 1 

¶ Foreign Language 

¶ Physical Education/Health 
 
Year Four (Grade 12) 

¶ ELA 4 

¶ Advanced Math or Accounting 

¶ Healthcare & Science 2 or 
Hospitality & Business 2 

¶ Internship Seminar/Internship 

¶ Theatre/Public Speaking 

¶ Anatomy/Physiology or Advanced 
Computers 
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Performance Based Graduation Requirements (PBGRs) 

The State of Rhode Island has adopted a new system to award high school diplomas which 
began with the Class of 2008. In addition to earning passing grades, students must also 
demonstrate proficiency or skills in other ways. In order to earn a diploma at the Academy for 
Career Exploration, students must: 

1. Earn necessary credits (26 out of a possible 29½) 
2. Complete satisfactorily State Testing in reading and mathematics at a level of 

“PARTIALLY PROFICIENT” or better 
3. Demonstrate proficiency through performance-based comprehensive assessments 
4. Complete at a level of Proficient or better a Senior Internship Exhibition 

All students take the equivalent of 6 full-year courses in each academic year. Incoming ninth 
graders earn one half (½) credit for successfully completing our Ninth Grade Immersion Summer 
School. Students earn one half (½) credit each year for earning a grade of “Satisfactory” in 
Advisory. Freshmen and sophomores can earn one half (½) credit for each fifty hours community 
service completed, up to a total of 100 hours (one credit) over two years. Juniors and seniors 
employed in ACE’s Student Employment Program earn one half (½) credit for each six months of 
successful employment up to a total of one credit. Juniors earn one half (½) credit for 
completing all New England Comprehensive Assessment Program (NECAP) testing. In the 
summer between sophomore and junior year, students may earn one half (½) credit by 
participating in our three-week long Math & Science Camp. In total, students thus have the 
opportunity to earn 29½ credits, with 26 being necessary for graduation. 

 
The grading structure at ACE is as follows: 

A + 
A 
A- 

97-100 
93-96 
90-92 

B+ 
B 
B- 

87-89 
83-86 
 80-82  

C + 
C  
C- 

77-79  
73-76  
70-72  

E 50-69 F 0-49  

At ACE, students need to earn at least a 70 (C-) for the course to receive credit. ACE does not 
award passing D grades. 

Performance on State Tests 

Students must satisfactorily complete NECAP tests in writing, reading, mathematics and science 
during the 11th grade year. To complete satisfactorily the state tests, students must be present 
for each test and take the test to its completion. The Academy for Career Exploration has 
established a minimum proficiency score requirement of “PARTIALLY PROFICIENT” for tests in 
Reading and Math. Students are expected to achieve these minimum proficiency requirements. 
Students who fail to meet these benchmark will be permitted to graduate if they demonstrate 
proficiency through NECAP-like tests developed by the school. 

Comprehensive Performance-Based Assessments 

Students must demonstrate proficiency and the ability to apply what they have learned by the 
completion, at a level of Proficient or better, of performance-based assessments at the end of 
each semester. Although these assessments may include objective sections that ask multiple 
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choice, essay, True/False questions, the majority of the assessment will involve students in 
applying knowledge and skills in an extended project or task. These assessments will be 
administered in English Language Arts, math, history, and science classes and may be 
administered in other classes as well. 

 

 
Math ELA Social Studies Science 

Textbooks ¶ Algebra 1 
(Glenco 
McGraw-Hill),  

¶ Geometry 
(Glenco-
McGraw-Hill), 

¶ Algebra 2 
(Glenco-
McGraw-Hill), 

¶ Advanced 
Math (Glenco 
(McGraw-Hill), 

¶ Precalculus 
(Holt) 

¶ Century 21 
Accounting 
(South-Western 
Publishing Co.) 

¶ Grade 9: The 
Language of 
Literature 
(McDougal-
Littell), 
supplanted by 
various novels, 
plays and other 
assorted texts;  

¶ Grade 10, 
1112: no 
textbook; various 
novels, plays and 
other assorted 
texts; 

¶ United States 
History (Prentice 
Hall) 

¶ World History 
(Glenco) 

¶ Physics: A First 
Course (CPO 
Science) 

¶ A Natural 
Approach to 
Chemistry (Lab-
Aids 

¶Biology 
(Pearson) 

¶ aŀŘŜǊΩǎ 
Understanding 
Human Anatomy 
and Physiology 
(McGraw-Hill) 

 

Assessment Assessment in 
math typically 
takes the form of 
class- and 
homework 
assignments, 
quizzes, tests, 
and mid-term 
and final exams; 
students are also 
assessed on 2-4 
products and 
projects 
throughout the 
school year 

Assessment in 
English language 
arts  typically 
takes the form of 
class- and 
homework 
assignments, and 
quizzes; students 
are also assessed 
on 6-15 products 
and projects 
throughout the 
school year 

Assessment in 
history typically 
takes the form of 
class- and 
homework 
assignments, 
quizzes, tests, 
and mid-term 
and final exams; 
students are also 
assessed on 7-10 
products and 
projects 
throughout the 
school year 

Assessment in 
science typically 
takes the form of 
class- and 
homework 
assignments, lab 
reports, quizzes, 
tests, and mid-
term and final 
exams; students 
are also assessed 
on 3-4 products 
and projects 
throughout the 
school year 

Expectations 
for grading 

Teachers enjoy latitude in grading practices across all disciplines. All 
teachers, however, use the grading scale listed above, with a passing grade 
being 70 or above. All courses are required to administer mid-term and final 
exams that are graded separately from quarterly marking period grades and 
which count as much as a marking period grade (16.66% each). Mid-term 
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and final exams in core courses are required to contain a performance 
assessment component encompassing major learning for the semester/year. 
The performance component must count for at least fifty percent of the 
overall exam grade.  

Instructional 
documents  

¶ course syllabi 

¶ course 
curriculum 
documents 

¶ curriculum map 
(2006-07) 

¶ course syllabi 

¶ course 
curriculum 
documents 

¶ curriculum map 
(2006-07) 

¶ course syllabi 

¶ course 
curriculum 
documents 

¶ course syllabi 

¶ course 
curriculum 
documents 

 
Mission-specific curricular documentation 
 

 
Healthcare & Science 

Career Pathway 

Hospitality & Business 
Management Career 

Pathway 

Senior Internship and  
Internship Seminar 

Textbooks ¶ Introduction to 
Health Science 
Technology (Delmar 
Cengage Learning) 

¶ Dean Vaughn 
Medical Terminology 
350 (Damon 
Instructional Systems) 

¶ Law & Ethics for 
Medical Careers 
(Career Education) 

¶ Medical Office 
Practice (Delmar 
Cengage Learning) 

¶ The Medical 
Manager (Delmar 
Cengage Learning) 

¶ Lodging Management 
Year 1, 2nd edition, 
Textbook/ Workbook, 
(American Hotel Lodging 
Education Institute) 

¶  Industry created 
videos, guest lecturers, 
periodicals, websites 

¶  Lodging Management 
Year 2, 2nd edition, 
Textbook /Workbook 
(American Hotel Lodging 
Education Institute) 

¶  Industry created 
videos, guest lecturers, 
periodical, websites 

 

¶ Norton Field Guide to 
Writing (W. W. Norton 
& Co.) and various other 
texts 

Assessment Assessment in this 
pathway typically 
takes the form of 
class- and homework 
assignments, quizzes, 
tests, and mid-term 
and final exams; 
students are also 
assessed on 2-3 
products/projects 

Assessment in this 
pathway typically takes 
the form of class- and 
homework assignments, 
and tests; students are 
also assessed on 2-3 
products/projects 
throughout the school 
year; students can earn 
industry certifications by 

Assessment in this 
course during semester 
one is based on five 
major writing 
assignments and a 
portfolio review; in 
semester two, 
assessment is based on 
a portfolio review and 
presentation of a 25-
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throughout the school 
year 

passing annual 
standardized exams 
offered by the American 
Hotel Lodging Education 
Institute 

 

minute Internship 
Exhibition before a 
panel of outside judges  

Expectations 
for grading 

Teachers enjoy latitude in grading practices across all disciplines. All 
teachers, however, use the grading scale listed above, with a passing grade 
being 70 or above. All courses are required to administer mid-term and final 
exams that are graded separately from quarterly marking period grades and 
which count as much as a marking period grade (16.66% each).  

Instructional 
documents  

¶ course syllabi 

¶ course curriculum 
documents 
 

¶ course syllabi 

¶ course curriculum 
documents 
 

¶ course syllabus 
 

 
2. State the position and name of the person currently responsible for ensuring:  

¶ curriculum development:  Dr. Lawrence DeSalvatore, CEO/Head of School 

¶ alignment: Dr. Lawrence DeSalvatore, CEO/Head of School 

¶ implementation: Dr. Lawrence DeSalvatore, CEO/Head of School 

¶ evaluation and revision: Dr. Lawrence DeSalvatore, CEO/Head of School  

3. Complete the chart below.  
 

Content Area Documented 
Yes/No 

Aligned to 
Rhode 
Island GSEs 
and GLEs 
Yes/No 

Begun 
transition 
to 
Common 
Core 
Yes/No 

Date 
Document
ation 
Completed 
or 
Expected 

Date 
Alignment 
Completed or 
Expected 

Timeline for 
review of 
each content 
area 

English 
Language 

Arts 
YES YES YES 10/2011 

9th grade 
course aligned 

to common 
core by 9/12; 
other grades 

by 9/12 

Review of 
ninth grade 

curricula to be 
completed by 
8/12; all other 

curricula by 
8/13 

Mathematics YES YES YES 10/2011 
9th grade 

course aligned 
to common 

Review of 
ninth grade 

curricula to be 
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core by 9/12; 
other grades 

by 9/12 

completed by 
8/12; all other 

curricula by 
8/13 

Science YES YES YES 10/2011 

9th grade 
course aligned 

to common 
core by 9/12; 
other grades 

by 9/12 

Review of 
ninth grade 

curricula to be 
completed by 
8/12; all other 

curricula by 
8/13 

Social 
Studies 

YES YES YES 10/2011 

9th grade 
course aligned 

to common 
core by 9/12; 
other grades 

by 9/12 

Review of 
ninth grade 

curricula to be 
completed by 
8/12; all other 

curricula by 
8/13 

  
4. Provide a brief narrative that describes the process for development, alignment, 

evaluation, and revision of curriculum, including who participates in the process and how 
data is used to inform the process. 

 
In general, the curriculum offered at ACE provides students with the coursework necessary to 
meet Rhode Island high school graduation requirements and to pursue higher education at a 
four-year institution. More specifically, the curriculum has developed in response to student 
needs and to established trends in education. For example, the adoption of our course 
sequencing in science and the adoption of curriculum in consultation with East Bay Educational 
Collaborative was the result of students’ lack of skills and knowledge in science coupled with 
research suggesting that introductory physics followed by chemistry would be more effective 
pedagogically for students. In this example, our science teachers played the most significant role 
in advocating for the change. In ELA, four English teachers met consistently in SY2010 to revise 
curriculum after mapping grade-span expectations and identifying areas that needed either 
more or less attention across all four grades. ELA teachers, at that time, decided to follow the 
PPSD curriculum with respect to grade span expectations but to retain flexibility in content. In 
math, prior to the 2011 school year, teachers recommended that the school follow the school 
district’s curriculum in its entirety in algebra 1, geometry, and algebra 2. In all three examples, 
NECAP data played a significant role in informing decisions. 
 
5. Provide a brief description of the specific means by which literacy skills pervade the 

curriculum in math, social studies, and science. 
In math, social studies and science, students are assigned projects and projects that require 
reading, writing and speaking.  ACE recognizes that the language arts teachers and curriculum 
cannot be wholly responsible for improving literacy skills throughout the school. The school 
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literacy coach works with selected teachers in other academic disciplines to develop students’ 
literacy skills.  ACE has begun using Achieve 3000 computer-based program with students in 
grade 10 and with students reading one or more years below grade level to help improve 
literacy skills, with a particular focus on reading for understanding in science disciplines.  In 
grade 9, under the guidance of CEO/Head of School and grade 9 lead teacher/literacy coach, the 
focus is on developing and expanding the rigor of written components of products and projects 
and to align these components with the common core standards. 
 
In a new initiative for the current school year, the Head of School has been working with 
teachers of ninth grade students to ensure that major products and projects are aligned to 
common core writing priorities (informational, argumentative and narrative reading and 
writing). 
 
Sub-Standard 2.3: Has the school implemented a set of coherent, organized instructional 

strategies designed to meet the needs of all learners? 

Readers & Writers Workshop Model—the preferred instructional approach used at ACE is 
commonly known as the Readers & Writers Workshop Model that involves, in order: 

1.  A mini lesson or the knowledge or skill the teacher wishes students to learn; 
2. Teacher modeling of how that knowledge or skill is to be used or practiced by 

students; 
3. Opportunity for students to practice use of that knowledge or skill individually or in 

groups, with teacher circulating and assisting as necessary; 
4. Wrap-up activity to consolidate learning and frame in context of larger learning 

objectives; and 
5. Formative assessment activity to determine extent of student mastery of knowledge 

or skill. 

Rituals & Routines—In all classrooms, most class periods begin with a 10-minutes “Do It Now” 
or “Bell Work” activity that students undertake at the outset of the class, with little or no 
preliminary instruction by the teacher.  Necessary materials, including textbooks, planners, 
handouts, practice sheets, and writing implements should be with the student at his or her seat.  
Teachers check students’ preparedness regularly.    Teachers are expected to post an agenda for 
each class.  The agenda includes the day’s learning objective(s) written in terms of what the 
student will know/and, or be able to do, and the standards associated with the lesson. 

In addition to regular meetings of the SIT and TST, the school conducts grade level meetings; 
individual  parents’ nights; the Freshman Academy; the Summer Academy; Math Camp;  signed 
academic agreements with students identified as in jeopardy; four progress reports to parents 
each year; four formal marking period reports; progress reports as needed for individuals with 
who are dealing with academic, emotional or family challenges; assistance in identifying and 
securing  intervention strategies provided by community organizations; and IEPs . 

1. State the name(s) and title(s) of the person(s) in the school responsible for 
implementation and oversight of instructional strategies in the school. 

 
Name: Lawrence E. DeSalvatore, Jr., PhD  Title: CEO/Head of School 
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Name: Denise Burke    Title: Teacher/Literacy Coach 
 
2. Complete the chart below regarding instructional strategies. List instructional strategies 

that are a particular focus for the school and indicate if they are school-wide or the grades 
in which they are implemented. 

 

Instructional strategy School-wide or grade levels 

Readers & Writers Workshop School wide 

Agenda/Objective/Standards posted School wide 

 
 
3. List below the supports received by teachers during the school year to support 

improvement of instruction. These may include, but are not limited to, specific 
professional development activities, classroom observations, or peer mentoring. 

 

Activity 
Date or frequency 
(i.e., monthly or 
annually) 

# of participants (i.e. 
# and type of staff 
members present) 

Peer mentoring and assistance/literacy 1-2 times per week 3 teachers 

Coaching (East Bay Educational Collaborative): 
Humanities 

Bi-weekly 3-4 teachers 

Coaching (East Bay Educational Collaborative): 
Math & Science 

Weekly 3-4 teachers 

Informal classroom observation and feedback Monthly 15 teachers 

Professional development Various All teachers 

 

Sub-Standard 2.4: Does the school recruit, support, and retain highly effective staff? 
 
1. Complete the chart below regarding school staff. Include instructional staff (teachers and 

administrators) only. 
 

Name 

P
o
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Su
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ct

 

G
ra

d
e(
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M
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vi
si

n
g 
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n

. 

Lawrence E. DeSalvatore CEO/Head of 
School 

 2009-10 9/05 10 

Kristin Smilevski Guidance 
Counselor 

9-12 2004 9/90 21 

Irina Abramov ELA 10, 12 2011 9/05 8 

Mark Andrade Special 
Education, 
Computer 
Technology 

SE: 9-12 
 
CT:10,12 

2011 9/97 15 

Jane Bernardino Hospitality & 11,12 2011 9/10 32 
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Business 
Management 
Career 
Pathways 
Coordinator 

Denise Burke ELA, Senior 
Internship 

9,12 2009 8/01 16 

Jamie Christina Special 
Education 

9,12 2009 9/07 6 

Nicolette Ciano Healthcare & 
Science 
Career 
Pathway 
Coordinator 

11,12 2006 9/10 24 

David Dekonski Physics, 
Chemistry 

9,10 2009 9/03 11 

Emily Eggleston ELA 10,11 2010 9/02 13 

Ligia Ferreira Portuguese 
Language, 
Spanish 
Language 

10,11,12 2010 9/97 18 

Spencer Foote ELA, 
Mathematics 

9-12 2008 2/01 11 

Michael Jarrett World and 
US History 

9,10 2009 9/95 18 

Beth Kehew ELA, Special 
Education 

9,10 2011 9/11 7 

Valentyna Kozak Biology, 
Anatomy/ 
Physiology 

10,11,12 2008 11/07 10 

Robert Leylegian Mathematics 9,12 2009 8/01 14 

Elzbieta Silva Mathematics 11,12 2008 10/95 16 

Brian Smith Physical 
Education/ 
Health 

9,11 2010 9/97 16 

Jane Carr School Nurse 9-12 2008 9/90 21 

 
2. Provide a brief description of recruiting activities undertaken by the school when hiring 

teachers. 
Openings for new teachers are forwarded to Providence Public School Department Office of 
Human Resources which posts the positions internally and externally and advertises them in 
various local media in accordance with the district’s guidelines. The school identifies a hiring 
committee for all openings for the coming school year. That committee reviews and rates 
applicants’ application materials (résumé, letter of interest, response to writing prompts, 
certifications) according to rubric used district-wide, and makes a recommendation as to 
which candidates should be interviewed. According to PPSD guidelines, all internal 
candidates are invited for interviews. The Interview Team determines the questions to be 
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asked of all candidates. Candidates present a 15-minute portion of a lesson and are 
interviewed by committee for 45 minutes. The hiring committee rates the candidates’ 
interviews, ranks the candidates, and recommends to the CEO/Head of School a candidate 
for hire. The CEO/Head of School is free to override the committee’s recommendation, but 
in our experience with this new hiring process, first introduced for hiring for SY2011, the 
CEO/Head of School and committee have been in agreement. Official hire offers are made 
by PPSD Office of Human Resources. 

 
3. Provide a brief description of skills required to teach in the school that are directly related 
to the school’s mission and any training provided to teachers to help them acquire those 
skills. 
 
Teachers should be skilled in providing student-centered instruction, specifically in using an 
approach commonly referred to as the Readers and Writers Workshop Model. This 
approach, described in more detail elsewhere in this document, focuses on brief direct 
instruction, teacher modeling of the skill or knowledge students are to acquire, and 
opportunities for independent student practice with supports. Although the Readers and 
Writers Workshop Model is a literacy strategy, the practices are appropriate for any 
academic discipline. ACE has provided professional development and coaching opportunities 
to teachers initially through Lew Gitelman of the Center for Urban Education and more 
recently through coaches from East Bay Educational Collaborative and ACE’s own literacy 
coach. 
 
With the launch of two career pathways in September 2010, ACE has begun to help teachers 
develop instruction that aligns with common core and career readiness standards. These 
fledgling efforts have involved teachers voluntarily creating lesson plans that align to those 
standards. Those lessons are being reviewed by the literacy coach and CEO/Head of School, 
and feedback on lesson plans is being provided to teachers for revision and implementation. 

 
4. Provide a brief description of induction activities for teachers new to the school. 
 

The school has not developed formalized program to assist in orientation specifically 
focused on teachers and staff new to the school.  Rather, based on the small size of the 
school and the small number of teachers new to the faculty each year (e.g., two teachers in 
SY2011, one teacher in SY2012), induction is informal and ongoing. New teachers have 
ready access to the CEO/Head of School, the literacy coach, the deans of students, and their 
colleagues, and they routinely take advantage of these resources in order to familiarize 
themselves with the school. The CEO/ Head of School routinely meets with new teachers. 
 

5. Provide a brief description of policies and practices used to retain effective staff. 
 
As a Providence Public School, ACE compensates its teaching staff in accordance with PPSD’s 
collective bargaining agreement (CBA) with the Providence Teachers Union. The salary and 
benefits stipulated by the contract are competitive regionally. ACE teachers are also 
guaranteed 39 hours of paid professional development annually.  ACE staff members not 
covered under the CBA are compensated similarly.  
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ACE administrators strive to treat faculty and staff with respect and to be flexible to needs 
as they arise. The small size of the school and its culture of mutual support permit this 
flexibility. ACE’s success in creating a school culture where students enjoy being at school 
and interact positively with adults in the building provides those adults with a working 
environment that is positive and rewarding . 
 
Many decisions at ACE are made by consensus, and the CEO/Head of School seeks broad 
input even in those areas that he ultimately makes a decision. As a result, staff feel  this is 
their school, not simply a school where they work 

 

Sub-Standard 2.5: Does the school engage families and communities? 
 
State the name and title of the person in the school primarily responsible for family and 
community relationships. 
 
Name: Rochelle Baker         Title: Dean of Students 
             Michael Shepard      Dean of Students 
 
1. Complete the chart below regarding the school’s communication with parents/guardians 
and ways in which the school involves parents/guardians in promoting their child’s 
academic success. This information may include newsletters, staff telephone calls to 
parents/guardians, parent/guardian classroom volunteers, community events, 
parent/teacher conferences, parent attendance at board meetings, regular updates on 
what is currently being taught, homework support strategies, etc. 
 

 

Activity Frequency & timing # of participants 

Parents Association Meets monthly 10-15 

Parents representation on Board of 
Directors 

Meets 5 times annually: 
September, November, 

January, March, May 
2 

Parent community events  2-3 annually 40-60 

Written communications in English and 
Spanish  

As needed; 6-10 times 
annually 

All parents and 
guardians 

Automated phone calls 
As needed; 6-10 times 

annually 
All parents and 

guardians 

Phone calls to individual students’ 
parents/guardians 

As needed varies 

Easy access to staff members Ongoing All staff 

Progress reports and report cards 
8 times annually; every 

five weeks of school 
All parents and 

guardians 

Newsletter 3-4 times annually 
All parents and 

guardians 

Parent teacher conferences 
Twice annually; October, 

February 
30-50 

GradeKeeper electronic grade reports Weekly 20-35 
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Signed agreements for achievement 
progress for students identified as in 
jeopardy 

As needed varies 

 
2. Provide a brief description of the means by which parents/guardians are able to give input 

into school issues. 
 
Since the school’s inception, seats have been reserved for parents on the ACE Board of 
Directors. Under the new by-laws, approved by the Board of Regents in November 2011, the 
number of seats reserved for elected parents is two (2), one of whom is the president of the 
Parents Association. The ACE Parents Association provides another avenue for input. The 
Parents Association meets monthly. The CEO/Head of School occasionally attends Parent 
Association meetings, and makes himself available to meet with Parents Association 
representatives. The Parents Association and/or the school hold occasional parent 
community meetings to share information, field questions and solicit parent input. 
 
As a school, we encourage parental input and involvement. ACE maintains an open door 
policy with respect to parents. Whenever possible, we meet with parents when they come 
to us, regardless of whether they have an appointment scheduled. When ACE students are 
struggling—whether it is academically, behaviorally, socially or emotionally—we are 
committed to seeking parents’ input and assistance in formulating the school’s response. 
 

3. Provide a brief description of how the school ensures staff responsiveness to 
parents/guardians and the community. 
 
It is a well-established cultural norm at ACE that staff members maintain ongoing contact 
with parents. This takes a variety of forms. In addition to progress reports at mid-quarter 
and report cards at end of each quarter, teachers keep parents apprised of their child’s 
progress by telephone and by sending electronic grade book reports to parents who request 
them. The deans of students maintain regular telephone and face-to-face contact with 
parents. When parent meetings are scheduled, the deans and administration facilitate 
freeing teachers to meet briefly with parents, and teachers understand their obligation to 
participate in these meetings. 

 
4. Describe strategies the school uses to ensure that information for parents/guardians is 

accessible. 
 

ACE posts pertinent general information on its website. Written mass communications are 
sent out in English and Spanish. We strive to communicate simply and directly, avoiding 
lengthy or jargon-filled letters and notices. Information is also disseminated to parents in 
English and Spanish via the PPSD ParentLink automated telephone call system. Success rates 
for ParentLink calls averages between 75 and 80 percent. Two to three times annually we 
collect contact information school wide, and we regularly verify contact information when 
parents are in the building.  
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Sub-Standard 2.6: Does the school provide safe, healthy, and supportive learning 
environments? 
 
Provide the name(s) and title(s) below of staff members who are primarily responsible for 
student safety. This may include the staff members responsible for student behavior and 
guidance. 
 
Name: Rochelle Baker    Position: Dean of Students 
Name: Michael Shepard    Position: Dean of Students 
Name: Kristin Smilevski    Position: Guidance Counselor 
Name: Mark Andrade    Position: Safety Officer 
 
 
1. Briefly describe the school’s strategies for behavior support and management, including 

any school-wide programs. 
 
The school commits substantial resources, two full-time deans of students to providing 
behavior support and management. The deans are simultaneously responsible for 
addressing student misbehavior that rises above that dealt with by classroom teachers and 
facilitating the provision of supports to students and families to help them address and/or 
cope with issues that destabilize student academic and behavioral success. The deans are 
each responsible for two classes of students (this year, Rochelle Baker oversees the classes 
of 2012 and 2014; Michael Shepard oversees the classes of 2013 and 2015). Together, they 
provide the foundation for the ACE student behavioral system.  
 
Teachers may refer students for detention for minor classroom infractions. Two teachers 
share responsibility for monitoring detention, which runs for 45 minutes Monday through 
Thursday and for 90 minutes every other Saturday. More serious offenses and non-
compliance with detention occasion involvement by the deans, who have authority to assign 
consequences to students as they judge proper in accordance with Student Handbook 
guidelines.  
  

2. Briefly describe training and support provided to teachers regarding managing student 
behavior. 

 
In the past year, professional development was made available to staff around bullying, 
cyber-bullying, and sexual harassment.  
 
The deans of students, as part of their role, support teachers in managing student behavior. 
This support often takes the form of meeting with a student; imposing consequences; 
meeting with a parent and student together; mediating student-student and student-staff 
member conflicts; and arranging for other staff members to meet with parents.  
 

3. Briefly describe how parents and students are made aware of the school’s behavioral 
expectations. 
 
ACE holds Parent Orientation information sessions for incoming students during the 
summer prior to the start of school and again in September. In September, all students are 
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provided with a copy of the ACE Student Handbook. Students are required to return a form 
signed by their parent(s) indicating that the parent has read the Handbook. In Advisory in 
the month of September, teachers review the Handbook with students, paying close 
attention to key areas and areas that have changed since the previous year. Teachers also 
review their own behavioral expectations during the first days of school. Finally, the Head of 
School, advisors and the appropriate dean meet with each grade cohort to review and 
discuss broad behavioral expectations. 
 

4. Complete the chart below regarding instructional interventions for students at risk of not 
reaching proficiency, are at risk for non-promotion, or at risk of dropping out of school. 

 

List of intervention programs 
(academic & behavioral) 

# of 
Individual 
students 
assigned 

9/10-10/11 

Method for 
determining 
assignment 

Duration of 
intervention, i.e., six 
week program or in-
classroom extra help 

daily 

Freshman Academy/Saturday 
Seminar 

60 All freshmen Entire school year; 
Saturday Seminar 
component every 

other Saturday 
October through May 

ACE tutoring & homework 
assistance 

Approx. 80 Failing at end of 
marking period; 

teacher 
recommendation; 
parental request 

At least one marking 
period of attendance 
1-3 times per week 

Providence College tutoring & 
homework assistance 

Approx. 40 Teacher referral At least one marking 
period of attendance 
1-2 times per week 

Math & Science Camp 46 students 
attended in 
August 2011 

Open enrollment; no 
students assigned 

3 hours/day over 11 
days in August 

Saturday tutoring & 
homework assistance 

Approx. 30 
students  

Open enrollment; no 
students assigned 

Tutoring available 
weekly in SY2011, bi-

weekly in SY2012 

 
5. Briefly describe: 

¶ how the school identifies, implements, and evaluates the effectiveness of 
interventions; and 

¶ how the school monitors whether students receiving intervention support are making 
progress toward proficiency. 
 

The effectiveness of interventions is evaluated by the student’s daily attendance rate, 
attendance rates for the intervention, improvement in grades at the midpoint of the 
marking period and from one marking period to the next, changes in performance and/or 
behavior as reported by classroom teachers and the student’s dean.  
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Progress toward proficiency is measured by the student’s grades, by teachr reports, and in 
reading and math by performance gains on Northwest Educational Association (NWEA) 
Measures of Academic Progress (MAP) tests 

 
6. Briefly describe: 

¶ Classroom routines or structures used across the school (i.e., use of the Blackboard 
Configuration, exit tickets, etc. ) 

 
The most common instructional approach, used with some regularity throughout the school, 
is the Readers & Writers Workshop model, characterized by the following: 

1. setting the stage for learning by having students engage in a “Do Now” activity that 
requires little or no direct instruction for students to begin 

2. further setting the stage by building background (new topic) and/or activating prior 
knowledge 

3. mini lesson where the teacher explains the content and/or skill to be mastered 
4. teacher modeling of the work desired of students 
5. students perform the task with assistance of teacher as needed, in groups, pairs or 

individually (one or more iterations as needed) 
6. teacher wrap up of what was learned, coupled with informal assessment to 

determine degree to which content/skill was learned 
 
There are also a number of rituals and routines practiced by teachers and others expected 
of students. They are: 
Teachers:  Agenda, standards, objective (written in terms of what students will know and/or 
be able to do) on board or easel;  
 
Students: Come to class ready to learn and with materials needed for class; students have 
planners with them to record homework and important dates and deadlines; as a safety 
precaution, starting November 29, students are no longer allowed to bring backpacks 
and/or other bags into classrooms 
 

Sub-Standard 2.7: Does the school use information to improve results? 
 

1. State the name and position of the person(s) primarily responsible for the analysis of 
data and for ensuring the use of data to inform instruction and address gaps in 
student learning. 

 
Name (analysis of data): Lawrence E. DeSalvatore, Jr., PhD   
Position: CEO/Head of School 

 
Name (collection & distribution of data): Mark Andrade     
Position: Teacher 

 
2. Complete the chart below regarding assessment. 

 

External Purpose Schedule of Use of data 
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assessments administration 

NECAP Standards-based 
assessment in 

reading, writing, 
math & science; 

used to meet state 
requirements 

October: reading, 
writing & math; 

May: science 

to measure student progress 
toward proficiency; to inform 
teachers of areas for greater 
attention in instruction; to 

create specific interventions for 
students or groups of students 

NWEA Measures of 
Academic Progress 
(MAP) tests  

Norm-referenced 
measures of student 

ability in reading 
and math 

Incoming ninth grade 
tested in summer 

prior to 
matriculation; all 
students tested in 

late September and 
late May; students in 

intensive and 
targeted literacy 

classes also tested in 
January 

used to tailor instruction for 
individual students and groups 
of students; to measure effects 

of instruction 

Inventory Reading 
Test (IRT) 

Measure reading 
ability of students 

suspected from 
other data sources 

to be in need of 
targeted or 

intensive reading 
interventions 

Beginning of school 
year 

To confirm placement of 
students in targeted or 

intensive reading courses 

 
3. Briefly describe the school’s assessment system.  Please distinguish formative, 

interim, and summative assessments and how they are used in the core content 
subjects of English language arts, mathematics, science, and social studies.  

 
Interim assessments: In the core content areas, all teachers administer midterm 
examinations with a performance component as interim assessments. At least fifty 
percent of the grade on the midterm exam must derive from the performance 
assessment. Midterm exams are expected to measure student learning over the entire 
semester. 
 
Summative assessments: In the core content areas, all teachers administer final 
examinations with a performance component as summative assessments. At least fifty 
percent of the grade on the final exam must derive from the performance assessment. 
Final exams are expected to measure student learning over the entire year with an 
emphasis on learning in the second semester. 
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In addition to final exams, teachers in science, social studies and math use test, and 
products/projects as summative assessments. In English language arts, teachers most 
frequently rely on products and projects to make summative judgments on student 
performance.  
 
Formative assessments: The most common form formative assessments take in science, 
social studies and math are quizzes, class work and homework. Teachers may also use 
“exit tickets” or other brief, informal end-of-class assessments to gauge the extent of 
student learning. Although teachers will typically give credit toward a student’s grade 
for formative assessments in order to encourage students to complete work, the 
purpose of these measures is still predominately formative in nature.  In English 
language arts, formative assessments may sometimes include quizzes or homework 
assignments but more commonly involves multiple drafts of assignments. 
 

 
4. Briefly describe how data from the assessment system is used to analyze school-wide 

performance and identify areas for improvement. 
 
After NECAP results and item analyses are released, the CEO/Head of School and staff 
members examine the results to determine areas for improvement both for student 
performance and teacher instructional practice. These sessions are largely informal. One 
trend noticed two years ago was the tendency of many students to not attempt short 
answer and extended response items, thus denying themselves the opportunity to earn 
some portion of 2 or 4 points on these questions. Subsequently, we began giving 
students more opportunities to practice answering these types of questions. 
 
Recently, we began using the School Improvement Team as our data analysis team. 
 
ACE uses NWEA MAP data diagnostically and to measure individual student progress. 
We have not, historically, used the data for school-wide improvement. 

 


